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[bookmark: _Toc176238922]CHAPTER II
LITERATURE REVIEW

This chapter involves: Definition of Reading, Types of Reading,  Definition of Critical reading, Components of Critical Thinking, Definition of Recount Text, Types of Recount Text, Generic Structure of Recount Text, Example of Recount Text, Definition of Digital Storytelling, Types of Digital Storytelling, Important Elements of Digital Storytelling,  Digital Storytelling as a Teaching Media, Example of Digital Storytelling, and Previous Study. 

2.1 [bookmark: _Toc176238923]Reading
2.1.1 [bookmark: _Toc176238924]Definition of Reading 
Reading skill is one of the four skill of language learning apart from writing, speaking and listening. Reading is important to learned and master by individual. Reading is an activity to read text. According to Britt, Rouet, and Durik (2018) reading is to decode written word, sentence or text and comprehend or interpret the meaning of written text.  Reading is also to build a memory representation of the meaning of the text and to learn the author main point. Reading require both some ability to recognize written words and the ability to comprehend the meaning of the message. In reading, the students should be taught to use what they know to understand unknown elements, whether these are ideas or simple words. 

Another definition comes from Suyana (2019) who said reading is an activity that involves several actions, including physical and cognitive actions. As a visual process, reading is the process of translating written symbols into spoken words. Nurdiana and Amelia (2017) also states that reading is a complex process of deciding meaning from printed material that involves most of the reader's intellectual acts such as pronunciation and comprehension to receive ideas or information expanded by the text. 
Based on the definition above, the writer can conclude that reading is a process that is carried out and used by the reader to get the message, which the author wants to express through written language or words. Through reading, a person has indirectly collected word by word connecting the purpose and flow of the reading, which in the end the reader can decide a matter with their own reason.
Reading is important because it is the most important part in improving the quality of education. By reading, a lot of information can be obtained and at the same time increase knowledge. Reading also can improve vocabulary and writing skill. According to Rintaningrum (2019) having the ability to read plays a significant role in improving one's life and academic performance because having reading has many advantages, such as expanding knowledge, gaining access to new information, being able to explain new information to others, improving one's ability for concentration, and serving as a source of entertainment. 


From the statement above, reading is important for the students to study because it will help them with their daily life and reading cannot be separated from the process of teaching and learning. Moreover, reading will improve students’ concentration, critical and analytical thinking skill, expand their vocabulary, and improve their knowledge. Therefore, reading should become an important skill, that every individual should learn and develop the habit of reading.

2.1.2 [bookmark: _Toc176238925]Types of Reading skills 
According to Brown (2018), there are four types of reading skills and different ways to assets them, those are: perceptive reading, selective reading, interactive reading and extensive reading.
a. Perceptive
In this type of reading, the process of reading focusses on bottom-up processing. Bottom-up processing means that information is processed and understood starting from the smallest and most basic components and gradually building up to a bigger picture or understanding. Perceptive reading involves paying attention to different parts of the written text, such as letters, words, punctuation and other symbols. There are different way of assessment in perceptive reading such as Reading Aloud, Written Response, Multiple Choice, and Picture-Cued Items (Brown, 2018). 

1) Reading Aloud: The test taker will look at letters, words or short sentences and pronounce them aloud while the administrator is listening. Since this is a reading test, any oral answer that is close to the correct answer is considered correct (Brown, 2018). 
2) Written Response: In this type of assessment, the same information is given, and test takers have to write down what they remember. Since test takers have different abilities, their answers need to be evaluated carefully (Brown, 2018). 
3) Multiple-Choice: Test takers should choose one correct answer from three or four possible answers. Other form of multiple choices that can be used for reading activities are finding similarities and differences, circling the correct answer, true or false, choosing the correct letter, and matching elements together (Brown, 2018).
4) Picture-Cued Items: Test takers are shown a picture and a set of words to read carefully. Then they have to circle the part of the picture based on the instructions beside the picture (Brown, 2018).
b. Selective
In this type of reading, the process of reading focusses on combining bottom-up and top-down processing. Selective reading focuses on reader's ability to recognize the lexical and grammatical aspects of language. Selective reding usually involve looking at pictures, matching words or sentences, answering true or false questions, or choosing from several options. There are different way of assessment in selective reading such as multiple Choice, Matching Tasks, Editing Tasks, Picture Cued Tasks, Gap Filling Tasks (Brown, 2018). 
1) Multiple-Choice (for Form-Focused Criteria): The test takers should choose one correct answer from three or four possible answers. This task is commonly used to test a person's understanding of vocabulary and grammar in reading (Brown, 2018).
2) Matching Tasks: The test taker's task needs to respond correctly, which makes matching a precise format. The criteria that appear most frequently in the matching procedure are vocabularies (Brown, 2018).
3) Editing Tasks: the test takers should choose the underline word that is not correct. This technique not only focuses on grammar, but also find errors in written passages (Brown, 2018).
4) Picture-Cued Tasks: In the previous section, the task use picture to recognize and understand symbols and words. In this part, the test taker reads a sentence or passage that are more complex and chooses one of the four pictures described. The test taker also should describe the picture (Brown, 2018).
5) Gap-Filling Tasks: Another way to test language skills is by creating sentence-completion tasks. In this assessment, test-takers read part of a sentence and then write the missing word or phrase to complete it (Brown, 2018).

c. Interactive
In this type of reading, the reading process focuses on top-down processing although sometimes bottom-up processing is used. Interactive reading focuses on identifying relevant features such as lexical, symbolic, grammatical, and discourse in texts that are short in length, with the aim of retaining information that has already been processed. There are different way of assessment in interactive reading such as Cloze Tasks, Impromptu Reading Plus Comprehension Questions, Short Answer, Editing, Scanning, Sequencing, Information Transfer (Brown, 2018).
1) Cloze Tasks: The task taker should fill in the gap with the correct answer (Brown, 2018).
2) Impromptu Reading Plus Comprehension Questions: The test taker read the comprehension or passage and a set of question and then the test taker should answer the question based from the comprehension or passage. The test takers should also choose one correct answer from three or four possible answers (Brown, 2018).
3) Short-Answer Tasks: A passage is presented, and the test taker should reads the questions and answered the question related to the passage. usually the answer is written in one or two sentences (Brown, 2018).
4) Editing (Longer Texts): In the previous type of reading, the test takers should choose the underline word that is not correct. In this section, test takers are instructed to identify the letter in each sentence that are incorrect (Brown, 2018).
5) Scanning: Scanning is used to find relevant information in the text. The test taker should read the text and identify the relevant information quickly (Brown, 2018).
6) Sequencing: Test taker should put the sentences in the correct order to create a story (Brown, 2018).
7) Information Transfer: Test taker should be able to understand charts, maps, graphs, calendars, and diagrams. Understanding graphs involves using language to explain, discuss and ask questions about graphs, both in oral and written form (Brown, 2018).
d. Extensive 
In this type of reading, the reading process focuses on top-down processing. Extensive reading means reading long texts such as articles, essays, reports, stories, and books. There are different way of assessment in selective reading such as Skimming Tasks, Summarizing and Responding, Note Taking and Outlining (Brown, 2018).
1) Skimming Tasks: The test takers read rapidly through the given text and answer the question (Brown, 2018).
2) Summarizing and Responding: Test takers are instructed to read the text and summarize it. Usually test takers are instructed to write about one paragraph including the main idea and supporting ideas (Brown, 2018).
3) Note Taking and Outlining: Test takers take notes and outline the main idea and supporting details (Brown, 2018).
Based on the previous explanation, there are four types of reading skills. While in this research, the writer concentrates on interactive reading. The writer chooses this type of reading because in interactive reading the assessment uses comprehension where the writer will use in this research. 
2.2 [bookmark: _Toc176238926]Critical Reading Skill
2.2.1 [bookmark: _Toc176238927]Definition of Critical Reading Skill
According to Chrispayana (2020), critical reading is reading for comprehension that includes higher-order thinking skills focused on four indicators of reading competence, namely: 1) main idea which is a complete simple sentence that describes the general idea of a text, 2) specific  ideas  are  detailed  pieces  of information  containing  in  the  paragraphs, 3) textual references are a pronoun that refers to a specific noun in descriptive text and recount text, and 4) word meanings are the implicational words’ and phrases’ meanings. Another definition comes from Diyanni (2017) that says critical reading is the ability to read critically, to analyse a text, understand its logic, evaluate its evidence, interpret it creatively, and ask searching questions. 

2.2.1 [bookmark: _Toc176238928]Components of Critical Reading 
There are twelve components of critical reading according to Ilyas (2023), namely; previewing, questioning, evaluating, outline and summarizing, reflecting, concluding, analysing, inferring, comparing and contrast, identifying, responding, and guessing.
1) Previewing: describing things before officially discussed
2) Questioning: asking questions about everything
3) Evaluating: calculating the importance and quality of things
4) Outlining and summarizing: drawing the main shape and main idea
5) Reflecting: thinking carefully about possibilities
6) Concluding: making conclusion after careful thought
7) Analysing: studying carefully about things
8) Inferring: making an opinion based on information
9) Comparing and contrasting: examining differences and similarities
10) Identifying: finding and describing things
11) Responding: commenting on things
12) Guessing: thinking on things with intelligent judgement
Based on the previous explanation, there are twelve components of critical reading. While in this research, the writer choose identifying, responding, guessing, and Outlining and summarizing to limit the research. 

2.3 [bookmark: _Toc176238929]Recount text
Recount text is one of the texts that are learn in eighth grade. Recount text is a text that retails an event or story that already happen in the past. The purpose of recount text is to entertain the reader and audience. Recount text can also help students improve their reading skills by providing references of recount text for them to read. Moreover, recount text can help students improve their listening, speaking and writing skills. According to Anderson and Ketty ( 1997 cited in Wardani, 2019) recount text is defined as a piece of text that retelling events aimed to provide description of what happened and when it happened. In conclusion, recount texts have the ability to both inform and retell stories about past events.
Azizah (2021) also mention that the objective of a recount text is to describe what happened or to retell events in order to inform and entertain. Recount text is used not only in schools, but many real social contexts as well, in written form or electronic media. Examples of recount text according to Husna and Multazim (2019) are experiences, diaries, personal letters, and incident reports are examples of recounts. The tense that used in recount text is past tense.

2.3.1 [bookmark: _Toc176238930]Types of Recount Text 
There are many types of recount text. According to Dewi (2021) there are four types of recount text. The types of recount text are Personal Recount, Factual Recount, Imaginary Recount, and Biography Recount.  
1) Personal Recount
In a personal recount, the writer or speaker retells an experience they had. It may be an oral story , a letter, or a diary entry with personal and emotive comments and stories included. It is written in the first person using personal pronouns, I and we. Details of who, what, when, where and sometimes why are included but the sequence of recounting may change (Dewi, 2021). 

2) Factual Recount Text
Factual reports document a series of events in chronological order and evaluate their significance.  It can be shown on film, television, video, or it can be presented as a science experiment, historical story, traffic report or sports report. Students should use print and electronic sources to conduct detailed research on unfamiliar topics. Appropriate technical language, details of the right time, place and manner and retelling with appropriate explanations and justifications help the reader to reconstruct what happened accurately. The focus is on language that shows the time sequence by using evaluative language (important, significant, influence, achievement) and emphasizing appraisal language (outstanding, success influence, achievement). It can also be written in passive voice. This type of recount text usually written in the third person using the pronouns he, she and they. It can also be written in the passive voice (Dewi, 2021).
3) Imaginary Recount
The imaginary details of a literary or story recount are placed in a realistic context. The narrator's emotional response to events shows character development. The who, what, when and where are still included although the order of the details is changed.  Literary stories, such as my dairy as a child in space, are usually written in the first person, using the words I or we to establish the relationship between the author and the reader or the speaker and the listener (Dewi, 2021).

4) [bookmark: OLE_LINK1]Biography Recount 
A biography recount is a form of recount text that covers and examines ancient history or portrays the story of a hero's life.  This type of recount text usually written in the third person using she or he (Dewi, 2021).
According to the previous explanation, there are four types of recount texts. Whereas, in this research, the writer concentrates on Personal Recount because it is part of the eighth-grade curriculum and is the most frequently used type of recount.

2.3.2 [bookmark: _Toc176238931]Structure of Recount Text 
There are three generic structures in recount text. According to Anderson (1997 cited in Ilmi, 2023), there is a general structure of recount text that should be used in recount text, namely orientation, sequence of events, and Reorientation.  
1) Orientation: The characters or participants, setting, and time are introduced in this section. In addition, this section provides background information. The 5Ws (what, who, when, where, and why) are often used in orientation to provide information (Anderson, 1997 cited in Ilmi, 2023). 
2) Sequence of Events: This section refers to details regarding the sequence of events. The events are presented in this section in chronological order (Anderson, 1997 cited in Ilmi, 2023).
3) Reorientation: In this section, the writer will summarize and conclude the whole story while telling the ending. The writer can also add impressions and messages for the reader (Anderson, 1997 cited in Ilmi, 2023).
2.3.3 [bookmark: _Toc176238932]Example of Recount Text
[image: ]
Figure 2.1 Example of Recount Text
(Source: http://oktaviax1.blogspot.com/2012/11/recount-text.html)

2.4 [bookmark: _Toc176238933]Digital storytelling
Digital storytelling is the use of technology to tell a story. Robin in (Eroglu & Okur, 2021) Digital Storytelling is the idea of combining the art of telling stories with a variety of digital multimedia, such as images, audio, and video. Robin also state that almost all digital storytelling uses a combination of text, audio, video, digital graphics and music to deliver information on a particular subject.




Chan and Yau (2019) also states that digital storytelling is a technique for telling stories using text, sound, graphics, and other digital aspects. It is often used as a practice tool in community or therapeutic settings. While Fossland (2015) mentioned that digital storytelling can be used to offer learning materials or experiences, for example when students are asked to reflect on their experiences from a period of placement. It allows students to present their ideas and knowledge in a unique and significant way.
Another definition comes from Pauwels and Manny (2019) who said that digital storytelling are short videos usually between 3 to 5 minutes long that are produced in multi-media. Digital stories are layered works where still photographs and videos are overlaid with music and first-person narration to create an edited and enhanced narrative.
From the definition above, the writer can conclude that digital storytelling is the process of arranging a story into a multimedia format of images, text and short video to increase interest in the story. Digital storytelling is also more attractive to the audience if the message of the story involves the emotions of the readers.

2.4.1 [bookmark: _Toc176238934]Types of Digital Storytelling
There are many types of digital storytelling. According to Robin (2008, cited in Eroglu & Okur, 2021) there are three types of digital storytelling. The three Types are personal narrative, historical documentaries and stories that inform or instruct.
1) Personal narratives: a story that contain accounts of significant events in a person's life. These stories can revolve around life events that are significant, emotionally charged and personally meaningful (Robin, 2008 cited in Eroglu and Okur, 2021). 
2) Historical documentaries: a story that examine dramatic events that help us understand the past. Historical images, newspaper headlines, speeches and other resources can be used to create stories that give greater depth and significance to historical events (Robin, 2008 cited in Eroglu and Okur, 2021).
3) Stories that inform or instruct: a story that are designed to inform or instruct viewers about certain concepts or practices (Robin, 2008 cited in Eroglu and Okur, 2021).
Based on the quotation above, there are three types of digital storytelling, therefore the type of digital storytelling that the writer use is the first type of digital storytelling, which is personal narrative. The writer used personal narrative because personal narrative is more suitable to be used to teach recount text to the students.

2.4.2 [bookmark: _Toc176238935]Important Elements of Digital Storytelling 
In digital storytelling, there are seven important elements that must be presented in digital storytelling as stated by Robin (2008, cited in Eroglu & Okur, 2021).
1. Point of view: The main message of the story and the author's perspective or point of view on the topic.
2. Dramatic question: gives a reason for the audience to stay interested and answered question by the end of the story.  
3. Emotional content: serious issues that come alive in a personal and powerful way, and connects the story to the audience.
4. The gift of your voice: personalize the story for the audience to help the audience understand the context.
5. The power of the soundtrack: music or other sounds that support the storyline and convey emotion.
6. Economy: use necessary content to tell the story without overwhelming the viewer.
7. Pacing: control the story on how slowly or quickly the story progresses.

2.4.3 [bookmark: _Toc176238936]Digital Storytelling as a Teaching Media
Teaching media is everything related to software and hardware that can be used to convey the content of teaching materials from learning sources to learners, which can stimulate the thoughts, feelings, attention, and interests of learners in such a way that the learning process becomes more effective (Jalinus, 2016). 
Robin (2008 citied in Eroglu and Okur, 2021) suggested that teacher created or use digital stories may also be used to enhance current lessons within a larger unit, as a way to facilitate discussion about the topics presented a story and as a way of making abstract or conceptual content more understandable. Many researchers found that use of digital storytelling in teaching helps students retain new information as well as aids in the comprehension of difficult material (Robin 2008, citied in Eroglu and Okur, 2021). 
In addition, according to Sadik (2008, cited in Theodosiadou 2021) by combining digital storytelling into the language curriculum, students can improve their performance not only in reading, but also in writing, speaking, and listening.  Sadik (2008, cited in Theodosiadou 2021) also mention that digital storytelling can provide more personalized learning experiences and can provide more variety of methods compared to traditional learning. Furthermore, encouraging reading to children by using tools that are customized to their educational need, can match their learning pace, open up new perspectives on learning, and provide them with guidance so that they can feel part of the interaction space, can resulted in significant and lasting knowledge (Rahiem, 2021).  

2.4.4 [bookmark: _Toc176238937]Example of Digital Storytelling
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Figure 2.2 Example of Digital Storytelling
(Source: https://www.youtube.com/watch?v=X0Bcrgtu3hk) 

2.4.5 [bookmark: _Toc176238938]The Procedure of teaching Digital Storytelling
There are several steps in teaching digital storytelling as a teaching media. Based on Apiltya (2015) there are seven steps of teaching digital storytelling, those seven steps are:
1. Introducing the Text: teacher provides general information about the story or text being used for the digital storytelling activity.
2. Presenting the Digital Story: teacher shows the digital story to the students.
3. Identifying Difficult Words: students identifying difficult words within the story.
4. Reviewing the Story: students rewatch the digital story to recall the story and understand the story better.
5. Discussion on Difficult Words: students and the teacher engage in a discussion about the challenging words in the story.
6. Completing worksheet: students complete worksheets related to the digital storytelling.
7. Discussion and Reflection: students and the teacher discuss the material together.
In this research, the writer uses these steps as a procedure in teaching digital storytelling as a teaching media. The writer uses these steps because these steps can help simplify the use digital storytelling as a teaching media. These steps also help students to be more engaged, learn new vocabulary, understand the text, and reflect on what they have learned.






2.5 [bookmark: _Toc176238939]Previous Study 
There are several previous studies related to this research, the following are the previous studies:
1. A research conducted by Lailatul Fitra in 2023 that is entitled The Implementation of Digital Strorytelling in Teaching Reading Ability of Narrative Text at 9th Grade of SMP Negeri 1 Rambipuji.  The aim of this previous study is to describe how the implementation of digital storytelling in teaching reading ability of narrative text at 9th grade of SMPN 1 Rambipuji and to describe the evaluation of teaching reading ability of narrative text at 9th grade of SMPN 1 Rambipuji. This previous study used a qualitative research approach with the type of case study. The data collection techniques used in this previous research were observation, interview and document review. The results showed that teaching reading ability of narrative text by using digital storytelling can make the students more enthusiasm following the English class, high attention, and easy to understand about the story that had been seen. The students also improve their reading and vocabulary skills. The differences between this research and the previous study is the data collection, the text, and the subject of the research. The writer use observation, assessment, questionnaire, and field note to collect data, the text use in this research is recount text, and the subject of the study is SMPN 29 Bandung. While the similarities in this research are that both use digital storytelling and the result both show improvement. 

2. A research conducted by Nikki Leres Mulyati in 2021 that is entitled The Effect of Digital Storytelling to Foster Students’ Speaking Ability in Describing People. The aim of this previous study is to get the empirical evidence of the effect in using digital storytelling on students’ speaking ability in describing people. The method used in this previous study was a quantitative method. The instruments used to gather the data were students’ pre-test and post-test scores that were calculated by using SPSS 20. The result showed that using digital storytelling was effective in fostering students’ speaking ability in describing people of seventh grade students of Madrasah Tsanawiyah Pembangunan UIN Jakarta. The differences between this research and the previous study is the data collection, the text, and the subject of the research. While the similarities are that both use digital storytelling, and both show improvement in the results.
3. A research conducted by Siti Nurjanah in 2019 that is entitled Using Digital Storytelling to Improve Students’ Listening Ability. This previous study aimed to improve students‘ listening ability at the Eighth Grade of MTs Syekh Yusuf Sungguminasa using Digital Storytelling. This research used Pre-experimental Research by Quantitative Method where the data gained from the listening test. The instruments used to gather the data were pre-test and post-test. The result showed that digital storytelling was effective to improve students‘ listening ability. The differences between this research and the previous study is the data collection, the text, the research method, and the subject of the research. While the similarities are that both use digital storytelling, and both show improvement in the results.
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